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results are achieved by recapturing the spirit, though not the
letter, of the old Greek conception.
The "elementary The general history of schools has not yet
school" been written, for the sufficient reason that
the materials do not yet exist for compiling
such a history. Much valuable work has been done, however,
towards making possible the history of national systems of
schools; for example, the schools of England.1 For our pre-
sent purpose, there is no need to go back further than the
beginning of the nineteenth century, when England could
hardly boast of her "nine large schools which were still sleep-
ing, and a number of smaller ones which were well-nigh dead/*
besides, for the benefit of what were then usually described as
"the lower orders," a few charity schools and many dame
schools. Nothing less than a revolution has taken place since
then. We in England are as yet very far from ignoring social
grades in our educational arrangements, and we still tend to
think of certain types of schools as being for the children of
the comparatively well-to-do, and of others for the children of
those who can afford nothing better. Slowly, however, we are
coming to think of the education of the nation as a single
problem, and to emphasize distinctions which are based upon
the facts of growth, and are more fundamental than those
which are based upon social position. All the way through the
nineteenth century, there developed the idea of an " elementary
school," a school in which the children of "the masses" might
be taught the "elements" or rudiments of knowledge, or, in
plainer phrase, the three r's. In the last third of the century,
people began to get accustomed to the idea and the practice of
compulsory attendance at the elementary school, and the period
of such attendance was gradually extended, until, in the burst
of enthusiasm for reconstruction that marked the closing stages
1 E.g. by A. F. Leach, Foster Watson, J. E. G. de Montmorency,
R. L. Archer, J. W. Adamson, F. Smith, and others.

